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ABSTRACT  
In this study, we examined the relationship between the parental attitudes and self perception of the children who are nominated as gifted 
children. We included 3rd grade primary school students (240 children) and their parents in the study. We used the Wechsler Intelligence 
Scale for Children-Revised, the Piers-Harris Children's Self-Concept Scale and the Parental Attitude Scale in order to collect the data. 
Student-t and one-way analysis of variance tests were used to analyze the data and the correlation between the scores of the scales were 
evaluated. Conclusively, we state that the self perception of the children is affected by the family structure and the education level of the 
mothers and fathers. Furthermore, there is a significant association between the attitudes of the parents (democratic, authoritarian and 
permissive attitudes) and the perception of children regarding the happiness, popularity, compliance, physical appearance and school status. 

 
KEYWORDS: Gifted children, Self-esteem, Parental attitudes, Primary school period, Giftedness. 
 

INTRODUCTION 
 

Individuality is formed during the process of self-development of the personality and it is the combination 
of opinions regarding individual's own characteristics, abilities, evaluation appraisal and ideals. Individuality 
helps the person to accept and find herself/himself valuable as well as develop a positive attitude [1]. If the 
individual’s thoughts about herself/himself are positive self-perception is evaluated as high but if the 
individual’s thoughts about herself/himself are negative self-perception is evaluated as low [2]. According to the 
humanistic theories, personality is expressed in the form of being herself/himself and it is considered as 
synonymous with the concept of self-actualization. In psychoanalytic theory, individuality is objective and is 
detected by the self-ego. Besides, ego is the conscious side of the personality and it is the conscious knowledge 
about the identity of the individual. Feature theory defines individuality as a set of psychological characteristics 
such as dominance, cooperativeness and introversion. According to phenomenological approach, individuality is 
not only structural but also functional [3]. 

Self-esteem is the belief whether or not the individual is accepted by the society [4] and the self-satisfaction 
of the individual. Self-esteem is important to have the autonomy of the individual, to spend a fulfilled life, to be 
active for the purpose, to establish healthy and continuous communication with other people, to show a high 
level of compliance, to develop value systems, to be successful and to plan the future properly [5, 6, 7]. 
Individuality is not an innate feature and it is formed in the social and physical environment in time. In the first 
and middle childhood, school, friends and parents provide a significant contribution to children's self-concept 
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and self-esteem. Self-concept of children is formed by the admiration and criticisms of adults who are important 
for them [1, 2, 8]. The child evaluates herself/himself as ‘good’ when she/he is accepted by the society and ‘bad’ 
when she/he is not approved by others [3]. The attitudes of the mother and father, the social interactions of the 
child and the arrangement of the self-concept of the child by the environment lead the child to gain the desired 
behaviors [9].   

The most important human resources of the society are gifted individuals [10]. The gifted children show 
markedly faster mental development. Their perspectives on events, ways of thinking, reactions, interests and 
learning paths are also different than their friends [11, 12, 13]. The first view on the self-concept of the gifted 
individuals is that gifted people are successful due to their abilities. This success can create positive effects, they 
can cope with the problems more easily and their self-concept is higher than normal. Some other researchers 
determine that the self-concept of gifted students can be altered based on the groups that they take as an 
example. According to this view, the gifted students who show high success among others develop very high 
academic self-perception. However, their self-concept is adversely affected since they cannot demonstrate 
outstanding achievements among other gifted students [14].  

The detection of the parameters that positively or negatively affect the self-concept of the individual since 
her/his birth will shed light on the positive self-development studies. The knowledge transfer primarily to 
families and related units will provide the positive contribution for the positive self-concept development of the 
child while she/he is growing in order to be a successful individual in society. Therefore, the problem sentence 
of this study is ‘How is the association between both normal and gifted children and their self-perceptions with 
parental attitudes?’. Besides, the sub-problems are addressed by these questions; ‘Is there a significant 
relationship between the intelligence level of children, the family structure and the education level of the parents 
with the self-concept scale scores?’ and ‘Is there an association between the self-concept scale scores of children 
and parental attitude scale scores of mothers and fathers?’. 

 
MATERIAL AND METHOD 

 
Working Group: 

The universe of this study with a descriptive research model is comprised with children who are defined as 
gifted students by their teachers. These children are in the 3rd year of the primary schools of Karabuk Provincial 
Directorate of National Education.  The 240 students and their parents were included in the study who came to 
the Karabuk University Gifted and Talented Education, Practice and Research Center (KUYEM) for the WISC-
R test. 
 
Data Collection Tools: 

The Piers-Harris Children's Self-Concept Scale (PHSCS), Intelligence Scale for Children-Revised (WISC-
R) and Parental Attitude Scale (PAS) were used to collect the data. This scale is comprised with 80 questions 
and the answers can be either ‘Yes’ or ‘No’. Higher score shows that the self-scale concept is in the positive 
level. The Turkish version of this scale was developed by Cataklı and Oner and the reliability coefficient for 
primary and secondary school students was r=.87 and the internal consistency coefficient was r=.89  [15].  

PAS was developed by Karabulut Demir and Sendil [16] in order to determine the parental attitudes of the 
mothers and fathers. The scale was five-point Likert-type that changed between always and anytime. The higher 
scores obtained from the scale showed that the parental attitude of the sub-scale was dominant. The Cronbach's 
alpha values of the parents who had children between the age of 2-6 were .83, .76, .75 and .74; respectively, for 
the scales such as democratic, authoritarian, over protective and permitting. In this study, the scale Cronbach 
alpha reliability values were found to be .83, .80, .74, .67 and .75; respectively, for the scales such as 
democratic, authoritarian, over protective, permitting as well as the sum of the scale. These results were used to 
evaluate the parental attitudes of the families who had children between the ages of 9-10.  

WISC-R was developed by Wachsler in 1974 in order to measure the intelligence of individuals between 
the ages of 6-16. The Turkish version of this scale was developed by Savasır and Sahin in 1994 and it is applied 
individually. The Turkish norm study was performed in 12 different cities. Two half test reliability was found to 
be .98, .96 and .98; respectively, for the parts such as verbal intelligence, performance intelligence and total 
intelligence [15]. In this study, the intelligence of children was classified based on the data obtained from the 
World Health Organisation (WHO) and American Association for Mentally Retarded Children [17]. According 
to this classification, children with 90-109 score had normal intelligence, children with 110-119 scores had 
bright intelligence, children with 120-129 had superior intelligence and children with ≥130 had very superior 
intelligence.  
 
 
 
Data Analysis: 
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The data were analyzed by using SPSS program. The student-t test was used in order to compare the 
PHSCS scores with the gender and the family structure of children. The one-way analysis of variance (ANOVA) 
was used in order to compare the PHSCS scores between the intelligence scores with the education level of the 
parents of the children. Pearson Product Moment Correlation coefficient was calculated to determine the 
relationship between the PHSCS scores of the children and PAS scores of the mothers and fathers. 
 
Findings: 

The student-t test results of children according to their gender and family structure can be seen in Table 1. 
The ANOVA results obtained from the analyses of the PHSCS scores regarding the education level of parents 
and the intelligence of children can be seen in Table 2 and Table 3. 
 
Table 1: Student-t test results of the PHSCS scores obtained from the gender and the family structure of the parents 

 
Gender 

 The Piers-Harris Children's Self-Concept Scale 
Happiness Anxiety Popularity Compiance Physical 

appearance 
School status 

N x  
S x  

S x  
S x  

S x  
S x  

S 

Female 113 12,04 1,45 9,44 2,20 9,24 1,16 13,33 1,39 8,44 1,30 6,29 0,98 
Male 127 11,96 1,27 9,68 1,91 9,26 1,25 13,16 1,48 8,38 1,32 6,22 0,91 
t Test Results t: 0,475 

p: 0,635 
t: -0,914 
p: 0,362 

t:-0,134 
p: 0,894 

t: 0,920 
p: 0,358 

t: 0,334 
p: 0,739 

t: 0,522 
p: 0,602  

Family Structure       
Nuclear family 214 12,07 1,31 9,65 1,86 9,29 1,08 13,33 1,25 8,46 1,25 6,28 0,92 
Extended family 26 11,38 1,65 8,88 3,20 8,88 1,91 12,54 2,42 8,00 1,69 6,04 1,08 
t Test Results t: 2,469 

p: 0,014* 
t: 1,814 
p: 0,071 

t:1,643 
p: 0,102 

t: 2,696 
p: 0,008** 

t:1,707 
p: 0,089 

t:1,262 
p: 0,208 

*p<0,05,  **p<0,01 
 
According to Table1, there was no significant difference between the gender of the children and their 

PHSCS scores (p>0,05). There was a significant difference between the family structure and the Happiness and 
Compliance sub-scales of the PHSCS scale. The Happiness and Compliance sub-scales scores of the nuclear 
family were higher than the scores of the extended family.  
 
Table 2: ANOVA results of the PHSCS scores obtained from the education levels of the parents 

 
Anne Öğrenim  

 
 

The Piers-Harris Children's Self-Concept Scale  
Happiness Anxiety Popularity Compiance Physical 

appearance 
School status 

N x  
S x  

S x  
S x  

S x  
S x  

S 

Primary school 65 11,51 1,72 8,97 2,44 9,09 1,45 12,75 1,91 8,40 1,35 6,20 1,09 
Secondary school 27 11,88 1,18 9,88 1,95 9,48 1,19 13,26 0,86 8,00 1,44 6,15 0,72 
High school 84 12,20 1,15 9,95 1,79 9,31 1,13 13,40 1,32 8,48 1,21 6,31 0,93 
The university 64 12,28 1,13 9,55 1,87 9,23 1,02 13,53 1,07 8,51 1,33 6,29 0,88 
ANOVA Results F:4,634 

p: 0,004** 
F:3,130 
p: 0,026* 

F:0,773 
p: 0,510 

F:3,867 
p: 0,010* 

F:1,094 
p: 0,352 

F:0,322 
p: 0,809 

Father Education 
level 

N x  
S x  

S x  
S x  

S x  
S x  

S 

Primary school 20 11,60 1,63 9,05 2,78 9,50 0,94 13,05 1,71 8,55 0,99 6,50 0,61 
Secondary school 15 11,33 1,67 9,00 3,13 8,27 2,15 12,40 2,41 8,00 1,51 5,47 1,24 
High school 90 12,04 1,26 9,76 1,94 9,34 1,10 13,28 1,35 8,42 1,25 6,25 0,91 
The university 11

5 
12,12 1,32 9,58 1,81 9,26 1,11 13,36 1,26 8,43 1,37 6,32 0,93 

ANOVA Results F:2,148 
p: 0,095 

F:1,092 
p: 0,353 

F:3,945 
p: 0,009** 

F:2,171 
p: 0,092 

F:0,579 
p: 0,629 

F:4,319 
p: 0,005** 

*p<0,05, **p<0,01 
 
According to Table 2 results, there was a significant difference between the education level of the mother 

and the PHSCS subscales such as Happiness (p<0,01) and Anxiety and Compliance (p<0,05) scores of children. 
According to the results of the Bonferroni test, the Happiness subscale scores of children whose mothers were 
graduated from university, the Anxiety subscale scores and Compliance subscale scores of children whose 
mothers were graduated from high school were found to be significantly higher compared to the scores of 
children whose mothers were graduated from primary school. Furthermore, the PHSCS Popularity subscale 
scores and the School Status subscale  scores of children whose fathers were graduated from secondary school 
were shown to be significantly lower than the scores of other children whose fathers were with other education 
levels.  
 
 
Table 3: ANOVA results of the PHSCS scores obtained from the intelligence of the children 
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IQ 

 The Piers-Harris Children's Self-Concept Scale  
Happiness Anxiety Popularity Compiance Physical 

appearance 
School status 

N x  
S x  

S x  
S x  

S x  
S x  

S 

Normal intelligence 37 11,8
3 

1,59 9,43 2,0
7 

9,13 1,25 13,08 1,53 8,70 1,02 6,43 0,86 

Bright intelligence 64 12,2
3 

1,13 10,00 1,8
5 

9,34 1,26 13,50 1,44 8,37 1,30 6,11 0,89 

Superior intelligence 90 11,9
6 

1,42 9,63 1,9
7 

9,15 1,27 13,21 1,44 8,35 1,44 6,27 1,06 

Very Superior 
intelligence 

49 11,8
7 

1,31 9,00 2,3
2 

9,38 0,95 13,10 1,34 8,34 1,26 6,28 0,82 

ANOVA Results F:0,959 
p: 0,413 

F:2,318 
p: 0,076 

F:0,636 
p: 0,592 

F:1.013 
p: 0,388 

F:0,718 
p: 0,542 

F:0,982 
p: 0,402 

According to Table-3 results, there was no significant difference between the intelligence of the children and their PHSCS scores (p˃0,05). 
 
Table 4: The relationship between the PHSCS scores of children and PAS scores of parents 

 
The PHSCS-Sub Scales 

Parental Attitude Scale 
Democratic Authoritarian Over Protective Permissive 

r p r p r p r p 

Happiness -.0,59 0,361 0,209 0,001 0,028 0,66 0,064 0,323 
Anxiety -0,042 0,514 0,122 0,059 -0,018 0,786 0,042 0,517 
Popularity -0,057 0,378 0,035 0,585 0,042 0,521 0,133 0,040 
Compiance -0,031 0,630 0,167 0,010 -0,073 0,262 0,070 0,282 
Physical appearance -0,016 0,010 0,134 0,037 -0,026 0,686 0,127 0,049 
School status -0,174 0,007 0,060 0,358 -0,043 0,503 0,074 0,252 

 
According to Table 4, there was a positive association between the PHSCS Happiness sub-scale score and 

PAS Authoritarian subscale score (r=0,209, p<0,01); PHSCS Popularity subscale score and PAS Permissive 
subscale score (r=0,103, p<0,01); PHSCS Compliance subscale score and PAS Authoritarian subscale score 
(r=0,167, p<0,01); PHSCS Physical Appearance subscale score and PAS Authoritarian subscale score (r=-0,134, 
p<0,05) and Permissive subscale score (r=-0,127, p<0,05). On the other hand, there was a negative relationship 
between the Physical Appearance subscale scores and PAS Democratic subscale scores (r=-0,016, p<0,05) and 
Status of the School subscale scores and the Democratic subscale scores (r=-0,174, p<0,01).  
 
Conclusions And Discussion: 

In this study, the self-esteem/self-concept is not affected by the gender and the intelligence of the children. 
There are different studies that support these findings. Altun and Yazıcı [14]. have shown that there was no 
significant difference between the self-concept of gifted girls and boys and academic self-efficacy beliefs. 
Furthermore, they stated that the cases of giftedness affected their self-perception. Cigerci [18] have shown that 
gifted adolescents have more positive thoughts about themselves compared to others and Bencik [9] have 
indicated that the average of the giftedness and the gender concepts were different from each other. It has been 
stated that the children who live in nuclear families were happier and compatible compared to the children who 
live in extended families. Celik [19] have shown that the self-perception of children whose families had 
traditional family structure was lower compared to children who live in nuclear family. As the education level of 
the mother increased, children were shown to be happier with high level of compliance as well as anxious. 
According to the results of studies, the children of fathers who graduated from secondary school were less 
popular according to others and it has also been shown that these children perceived their school achievement 
lower. In some studies, it has been found that as the education level of mothers and fathers increased the self-
esteem of children also increased [6, 20, 21].   

According to results, positive self-perception of children regarding the physical appearance of children and 
their success at school decreased as the democratic attitudes of parents increased. As the authoritarian attitude of 
fathers and mother increased, children perceived themselves happier, more compatible as well as they satisfied 
with their physical appearance. On the other hand, as the permissive attitude of parents increased, the perception 
of children regarding being popular and satisfaction with their appearance also increased. The relationship 
between the mother and the father and also their attitudes towards their children were shown to be extremely 
decisive for the formation of self-perception [22]. Afat [23] has detected that the most powerful prediction of the 
superior intelligence was an overprotective attitude of parents. The parents who had child with superior 
intelligence adopted the democratic and protective attitudes whereas they avoided the permissive and 
authoritarian attitudes. Expecting a similar performance also in other fields except areas in which the gifted 
children are talented can lead the children to fail and have low self-esteem due to the anxiety [7]. Yuksel [22] 
performed a study with 5th grade elementary school students and they have determined that there was a positive 
association between the self-concept and family functions. Koksal et al. [24] have stated that there was a 
positive significant relationship between the self-concept of children and the support of their friends, families 
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and teachers. Dwairy (2004) has indicated that the families of the adolescents with superior intelligence were 
prone to be authoritarian whereas the families who had children with normal intelligence were less prone to be 
authoritarian. Adolescents with superior intelligence had higher self-esteem and less personality disorders and 
phobias compared to others with normal intelligence [23]. 

The development of the positive self-concept, particularly in younger children can be predicted. In this 
regard, it can be possible to state that the parenting styles of the mothers and fathers have impacts on the self-
concept development in children as well as in their academic success. Gifted children are an important value of 
societies and it seems to be crucial to support not only gifted children, but also their mothers and fathers in order 
them to gain positive self-concept.   

 
Note: 

 it was presented at the International Congresses on Education (ERPA) on 04.07.2015 
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